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ABSTRACT

The present study was conducted to investigatdqiiea of exam anxiety according to personalitytéeas and the
self-efficacy in MA female students at Islamic Adadrersity, Khomeinishahr Branch in academic y2at5-16.

It had descriptive-correlational research methodlats statistical population included all 740 MArfale students
at Islamic Azad University, Khomeinishahr Branchaitademic year 2015-2016. The sample size wasmnlieted
256 individuals according to Morgan table througandom sampling method who were selected from all MA
students at Islamic Azad University, Khomeinishlatemch. The applied instrument in the present stadiuded
NEO five-factor personality inventory, Sarason’st @nxiety questionnaire and Sherer’s self-efficqugstionnaire.
After collecting questionnaires and extracting raata, the data analysis was done via SPSS softitaoeigh
descriptive statistical, regression analysis anda®en correlation methods. The results of Pearsormretation
analysis revealed that there is a significant riglaship between personality aspects of compondraslaptability
(-0.19), empiricism (-0.15) as well as self-efficge€).36) and the exam anxiety<(p05). In addition, the results of
regression analysis showed that, adaptability, aedability and self-efficacy can predict the examxiaty of
female students ¢9.05). According to the study results it seems sgag in treating the students’ exam anxiety to
pay enough attention to personality features aneirtitomponent of self-efficacy in order to faciéatheir
treatment process.
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INTRODUCTION

Anxiety is consideredan appropriate and consigtespjonse as a part of every human life in all sieseLack of
anxiety or morbid anxiety might encounter the indinal with numerous problems and dangers. The gnkieits
normal and constructive level makes the person tad@asure on time and appropriate, therefore it m#keir life
more stable and fruitful (Lashkari Pour, Bakhshani Soleimani, 2005).

One of anxiety types is the exam anxiety whichtisrgly probable to affect the students’ learningl @ducational
development in different educational levels anchitises losing a large part of human-economic pgeteesources
and capabilities when it goes beyond desirabld Biabangard 2007).

Exam anxiety is a general term referring to a lohdnxiety with a specific social phobia that ptite individual in
doubt considering his/her abilities and its outcos¢he decrease in the power to cope with theasins like
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examination, the situations wherein the persorvéuated and entail problem solving; in fact thamxanxiety is a
kind of evaluation; that is, considering the stafjiiés emergence, the anxiety, per se, is the thneking from the
exam situation, exam anxiety emerges against eidnehtstressors in abnormal cognitive conditioncfswas
anxious perceptions and unrelated thoughts to #zeng These abnormal responses to very pressurggak
situations would lead to the decrease of active amgiperformance (Heidari, Ehtesham Zade and Halia009).
Taking the physiologic changes occurred as thdtrefexam anxiety, various factors such as peryri@atures
and self-efficacy can be associated to the emeegehthis phenomenon (Zidner, 2007). Personalifgrseto those
features in the individual or people which involyeir fixed thinking, affective and behavioral gatts. It is an
extended definition of personality and it causésrating to different aspects of one person whitevitals attending
to the individual’'s stable behavior patterns anigrimal quality to regularize, the environmentalestigation of
these models, Our system under investigation irmdutthought, affections, and external (observabt)abiors
especially the relationship of these three aspwitis each other in building a unique personalityois high
importance in personality psychology (Ozer and Ne&zj 2006).

Various factors are effective in the people’s peadity formation; however, making general concluasia this
regard implies that both the environment and heyeadie effective in determining personality. Ea@rgon is born
with a set of capabilities and capacities, bus ithe environment which determines to what exteese capabilities
flower and emerge and the interaction betweenwiloeestablish a special personality in the persamu(Shahrian,
et.al, 2010). According to five-factor personalfgwpoint, personality description can be explaibgdive strong
factors. They are introduced by neurosis (N), exdrsion (E), openness to experience (O), adaptal§i) and
accountability (C) (Garrosa et.al, 2008).

One of the factors related to exam anxiety whichrideniable in its emergence and stabilizatiornés students’
self-efficacy (Nik Manesh, 2011). Woul (2004) haparted that if the students believe that theyleam through
acceptable attempt, they will try more and persevaore encountering problems. Self-efficacy, aseiptor
personality feature, can be an effective factom@ademic and educational settings (Salami, 2008nhcel the
manner of the people’s behavior can often be ptedithrough beliefs they have about their abiliied because of
what they are really able to do (Caprara, PastpRigalia, Scabini & Bandura, 2005).

Self-efficacy is one of Bandura’s important strueiin cognitive-social theory and it means thespe's believe
and trust in his/her ability to control thoughtgelings, activities and also effective performaficestressful
situations (Caprara, Pastorelli, Regalia, Scal#602). This theory emphasizes the necessary roselbkfficacy
beliefs in the human’s behavior growth (Meece, @& Burg, 2006). Therefore it is effective on feople’s real
performance, choices, organization and implemematif activity courses to get and flourish perfonma and
development levels and the degree of the individuaitempt for an activity (Regalia & Bandura, 2D03elf-
efficacy has various realms including social, acaide emotional and physical self-efficacy (Tahmasaad Anari,
2009). Endurance in doing assignments, high pedaoa level and appropriate to the capability, logkior new
successes, the ability to resolve the problemsfewtng from failure, choosing higher purposesnoitment and
stability in reaching them and self-dominance wheineat is necessary are among the features otfigient
people (Salami, 2004).

Based on Bandora’s social learning theory, seltafly beliefs are effective in the person’s choicethe field of
major and the activities he/she doestoo (Zare’ Zadd Kadivar, 2007). AsPutwain, Sander,& Larkin(201
Komarraju & Nadler (2013) showed that students ifiernt educational levels with high self-efficaepjoyed
better academic performance comparing to those lwith self-efficacy; further, higher academic sdfieacy

predicts academic development in that self-efficheljefs, as mediator variable, enforces the effeftvariables
such as past experiences, cognitive ability, geaddrtheir other beliefs on the variable of acadetieivelopment.
Bandura states that feeling self-efficacy can @agramatic role in the person’s approach and viéwgoward

objectives, assignments and challenges (Cain 208B)

Now considering the role of personality and seffeaty in different individual, social, communicatial and

academic structures of the students at differentatibnal levels, the major issue of the presamysts that can
female students’ exam anxiety be predicated basgmbsonality and self-efficacy features?
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MATERIALSAND METHODS

The research method of the present study was g@ésercorrelational. The statistical population tbe study
included all 740 MA female students at Islamic Adawliversity, Khorasgan Branch, in academic year5208.

Determining the sample size is done through vanoathods. One of the most useful methods is Moggtormula
and table (1970). Considering the fact that theufaipn size (MA female students at Islamic Azadivérsity,

Khorasgan Branch) equaled 740, the sample sizedetsmined 256 individuals according to Morgan ealbh

order to choose the sample size, the random sagnplethod was used; so 256 MA female students vesrgomly
selected through referring to the faculties of gl Azad University, Khorasgan Branch and recoggzMA

female students. Then NEO personality aspects towenSherer's self-efficacy and Sarason’s testietpx
questionnaires were given to them.

The following instruments were applied in the preasgudy:

NEO five-factor personality inventory: it is one pérsonality tests built according to factor anialysd among the
newest instruments in the field of personality whigas introduced by Mc Crea and Costa in 1985 utidename
of NEO personality inventory (Costa and Mc Crae92)9 It was designed in 240 words to measure fiagsid
factors or areas of neurosis, extroversion, fldityhipleasant feelings and accountability. It Heesen translated,
adapted and normalized by Khormai’e (2007) in Ir&he answer sheet was arranged according to Ldcate

(totally disagree, disagree, indifferent, agree @mally agree). The scoring the short form of tpigestionnaire; i.e.,
NEO-FFI is not the same in all items; that is saoring some items of the short form inventorytberss 4, 3, 2, 1
and 0 are given to totally disagree, disagreefferdince, agree, and totally agree respectiveljyexdome items of
this form are scored oppositely (Garoosi Farsh®120

Reliability and validity of this inventorywere examed in the study by Khormai'e (2006, cited in Jo&ad Alborzi,
2010) in a group of students at the University bir& . The test reliability was achieved 0.88, 0780, 0.80 and
0.77 respectively through Cronbach alpha method tfe@ aspects of neurosis, openness to experiences,
accountability, adaptability and extroversion atslvalidity was calculated thorough factor analyis findings
whereof imply suitable validity of the questionmairFurther, Mc Crae and Costa (2004) have repotted
correlation coefficient of this test through NEOO24uestion test for personality features of newrd®.75),
extroversion (0.91), openness to experience (Oatigptation (0.78) and accountability (0.75).

Sarason’s test anxiety: is the score gotten fromas®m’'s test anxiety questionnaire. Sarason’s aesiety
guestionnaire was designed by Sarason in 1957tdra$i37 items which should be responded in 1Gtmihutes

in Yes-No form. In order to score Sarason’s testietyg questionnaire, the score of 1 should be git@MNO
response in items 3-15-26-27-29-33. Moreover, facheYES response the score 1 should be given ter oth
guestions. After summing up the scores, the scotfeedindividual’s test anxiety is achieved.

Validity and reliability of this questionnaire weassessed in various studies and cronbach alplffeceo#, internal
consistency and criterion-related validity were iagbd 0.88, 0.95 and 0.72 respectively which is egalty
acceptable (cited in Biabangard, 2007). Furtherzdéai (2012) in his study has reported Cronbactaalp
coefficient, internal consistency and content vglidf this questionnaire 0.88, 0.95 and 0.72 retpely. In the
study by Aghajani et al (2014) Cronbach alpha abernal consistency of this questionnaire wereeaad 0.77 and
0.71 respectively.

Sherers’ self-efficacy questionnaire: is the sameieved from the questionnaire of self-efficacyiaty. This scale
includes 17 items each item whereof is arrangenh ftioe range of totally disagree to totally agreeoading to
Likert scale. The scoring is done in this way thath item is given to 1 to 5 scores. Iltems 1,9, &3, 15 are scored
from right to left and so are the others form keftright. Therefore, maximum score the person cnfrgm this
score is 85 and the minimum is 17. This scale leas ltranslated and validated by Barati (1996).

In order to assess structural validity of geneetfisfficacy scale, Bakhtiari Barati (1997) cortteld the scores form
this scale through measures of many personalityfes (Rotter’'s scale of internal and external m@npersonal
control sub-scale, Marlo and Keran’'s social degsealeand Rozenberg’s interpersonal competency )sdake
predicted correlation was between self-efficacyleseand the amounts of medium personality featude81(and
significant at 0.05 level) and in order to confithe considered structure (cited in Keramati anchEBaay, 2004).
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In addition, the reliability coefficient of the deawas achieved 0.79 through Gottman’s split hatthnod test and
0.79 through Cronbach alpha coefficients (Shanizgéide and Abedi, 2005). Further, to investigateréhiability of
self-efficacy, in the study by Vaghri, (2000) theo@bach alpha was achieved 0.85. Najafi (2001), tandomly
selected 30 subjects and administered self-effitastyand the Cronbach alpha equaled 0.83 andsitcaleulated
0.83 through Spearman-Brown method. In the studyshyji and Farahani (2009) the reliability coeffiti was
0.81 through Cronbach alpha method.

The analysis of the raw data from the study wasdooted through descriptive statistical method aedrgon
correlation analysis and stepwise regression viaSSPO software. At descriptive statistics leveg thean and the
standard deviation and at the inferential stasdgwel, Pearson correlation and regression metiveds applied.

RESULTS

Table 1: descriptive findings of per sonality aspectsin the sample group of the study

Neurosis aspect extroversion aspect empiricismcaspe adaptability aspect accountability aspect
Standard Standard Standard Standard Standard
mean - mean - mean - mean - mean -
deviation deviation deviation deviation deviation
8.79 4.83 19.56 4.63 23.46 5.25 15.95 5.56 20.09 99 5.
Table 2: descriptive findings of self-efficacy and exam anxiety
Self-efficacy exam anxiety
mean | Standard deviation Mean Standard deviation
49.51 9.26 10.32 6.23
Table 3: Pearson correlation matrix among research variables
Variables neurosig extroversign empiricigm  adafitpb| accountability | self-efficacy] exam anxiet
neurosi 1
extroversiol -0.0¢ 1
accountability -0.08 0.12* 1
adaptability 0.07 0.17* 0.07 1
Empiricism 0.04 0.09 0.17* 0.22* 1
self-efficacy 0.08 0.18* 0.06 0.20** 0.12* 1
exam anxiety 0.06 -0.04 -0.05 -0.19* -0.15* -0.36** 1

*P=0.05 *p=0.01

According to the Pearson correlation matrix coéfits in table 3 it is clear that between the aspetpersonality,
the components of adaptability (-0.19), empirici&®.15) and self-efficacy (-0.36) have significaetationship
with exam anxiety. Now investigating regressionealare addressed to identify to what extent isptioportion of
each predictor variables in significantly predigticriterion variable.

Table 4: regression coefficients of exam anxiety scoreson the components of adaptability, accountability and self-efficacy

Predictor variabl nonstandard coefficie | standard errc | standard coefficie(B) | tamoun | significance level (si
Adaptability component -0.22 0.06 -0.19 -3.17 0.002
accountability componen| -0.15 0.06 -0.14 -2.3 10.0
self-efficacy component -0.300 0.05 -0.36 -6.15 00D

According to the results of the above table, regjoes coefficient was significant among predictorizbles of
Adaptability component, accountability componend aself-efficacy component that considering stanidec!
coefficient all three variables oppositely predigam anxiety scores.

CONCLUSION
The present study aimed to investigate the prexdiotif exam anxiety according to personality fesgumad self-
efficacy in MA female students at Islamic Azad Usisity, Khorasgan branch in academic year 2015-ir&lings

of the study revealed that from personality aspéoes components of the components of adaptabiliyl9),
empiricism (-0.15) and self-efficacy (-0.36) havgnsficant relationship with exam anxiety<p.05). Further, the
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results of regression analysis showed that the ocoems of adaptability, accountability, and seffeaicy have the
power to predict exam anxiety in female universiiydents (p0.05).

Consistent with the results of the study regardhmg relationship between components of adaptakaktywell as
empiricism and exam anxiety in university studeirtsa study Mohammadi and MahmoudNia (2010) ingesé&d
the relationship between five basic personalitydiexc and burnout among consultants. The resulthefstudy
showed that there is a positive significant relaiup between the variable of burnout, affectivhagistion and the
personality feature of neurosis. Besides, there igegative significant relationship between theialde of
adaptation with the same variable. Moreover, thera negative correlation coefficient between theables of
burnout, lack of individual success and personédiiture of extroversion and personality featuradsptation.
Moreover the studies by Musgrave-Marquart, Bromgdyalley (1997), De Fruyt & Mervieldev(1996), Petska
(2006) and Atash Afrouz (2007) have revealed tiwaret is a significant relationship between the eispé
accountability and academic performance. The peepth high accountability own features such as high
motivation, attempt in order to develop, order,ifdliess and looking for new ways. These featurasse the
people with high scores in dutifulness continuget to their goals with more perseverance and atability, so,
having needed motivation to develop affects thaekegf exam anxiety (Petska, 2006).

The people with high scores in empiricism tenddgenextended and uncommon curiosity, imaginatiahthaught
(Barrick, Mount& Judge, 2001). Empiricism for op@ss to experience refers to acceptance capaocitypterience
feelings and internal affections. Open-to-expergepeople are sensitive and curious about bothriatend external
world (Costa and Mc Crae, 1992). Empiricism, witienoness to experience, shows the extendedness, dept
complexity of the person’s mind and life experien¢Barvin and John, 2001; translated by Javadikauivar,

2007) and implies the power of imagination, cutigsiarious interests, innovation and intellectatiitude (Bojard
et al, 1999; cited in Diarian, ..2012). Now if tfeatures of the aspect of empiricism are paid titterio, it will be

recognized that this aspect has components suchrassity and innovation which are opposite to examxiety;

therefore, when a person has empiricism aspecisithdr personality, while encountering new and leingling

experiences such as exam, he can face it throsgheniproblem solving power and experience lessegegf exam
anxiety.

In addition, the aspect of adaptability discrimagmtbetween communicational orientation and tenddé¢oasyard
others and hostility as well as disagreement arstaites trust, sympathy and cooperation (John amws$aia,
1999). Adaptability includes features which showatvthey do with and for each other.Kind-heartedngssd-
temperedness, reliability, the sense of cooperatitemency and credulity are among features appfietifining
adaptability. It is clear that when the person owresfeature of adaptability and characteristiacshsas the sense of
cooperation, he/she can show higher problem solfiogn him/herself. If the people are put in intdiac and
cooperation with each other, they can share a psocelled brainstorming encountering different éssand
problems which cause the people acquire more solitin cooperation with others and apply them iprapriate
time.

In discussing about the significance of the retettip between self-efficacy and exam anxiety, thdifigs of the
present study are along with the findings by Korjtaeand Netedler (2013), Potin, Sander and Lark01,@, Lane
and Lane (2001), Asgari, Kahrizi and Kahrizi (201Bamaddoni et al (2007), Karim Zade and Mohse@0@ and
Heidari (2005). As these researchers have showseparate studies that various aspects of selfaeffihas
significant relationship with the components reliatie academic performance and exam. The findingseopresent
hypothesis can be explained in two different parts:

A. There are four major psychological processes thrabhgm self-efficacy beliefs affect the human perfance
and it causes the increase of their positive peréoice in different academic and life aspects. Timeeesses
include: cognitive, motivational, affective and esgtlve processes. From these four processes, tguoito@ and
motivational processes have more theoretic simyléni academic performance (Bandura, 1997).

In the field of cognitive process, the people witigh self-efficacy beliefs would regulate their bglors more

according to foresight regarding valuable purpo#iesy imagine successful scenarios providing pasituidance
and supporting performance.
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In the area of motivation, self-efficacy beliefaplimportant role in self-regulating motivation. Mtaf the human
motivations are created through cognition.

The people create motivation in them based on ifgnesnd guide their performance. They form beliefgarding
what they can do and predict probable outcomestafd performance consider purposes for themseindsassess
a set of activities to reach valuable purposes.

Self-efficacy beliefs affect causal attribution;etipeople who know themselves highly efficient bttté their
failures to insufficient attempt, while those whookv themselves inefficient attribute their failurestheir low
abilities.

Causal attributions mainly affect motivation, penf@nce, and affective reaction through self-efficheliefs, since
the people act according to their beliefs abouttwiney can do and probable outcomes of a speocificAll of these
conditions cause the students with high self-efficto experience better academic performance, kkecthese
people experience two states facing assignmergaar challenging situation such as exam: they regtheceed or
fail. When encountering a failure they start thettempt again, since they don’t consider themsetadgless and
attribute their failure to their insufficient att@imand on the other hand believe in their capaslitso taking their
causal attribution, experience less exam anxiety.

The present study faced limitations such as gedigab(Khomeinishahr), gender (female) and coukdA)(
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